SCALE: The scoring rubric provides a comprehensive set of quality statements that reflect a consensus of the education commu
aboutthe elements that should be presentin an exemplary elementary school. Individual schools may use the rubriedenssif-ass
The rubric will be used to evaluate 2000 Distinguished Elementary School applications based on a four-point scale gignifies
quality). Each rubric level is designed to be a holistic description, not a checklist. Evaluators will assign the soost thazdely
resembleshe information provideth the application. Schools selected for recognition typically receive scores of 3 or 4. To receive
those scores, schools must provide specific examples and other evidence in their responses. Applicants are not expecieattsrece

of level 4 in all areas. In some instances, level 4 describes an ideal toward which schools are encouraged to strive.

2000 California School Recognition Program

Y

STANDARDS, ASSESSMENT AND ACCOUNTABILITY: VISION AND STANDARDS Describe the process used by ysmimool communityo establish and communicate@mmon vision of what students

should know, understand, and be able to do upon leaving elementary school. Indicate the roles played by members otgpoumsstioDescribe how the school and district have developed rigorous
content and performance standards and are implementing them. Describe how you ensure that local standards are ablenssestatg@tandards. Describe how the school and district examine and
use student assessment results to ensure progress toward achievement of standards. Discuss how you plan and set anpua¥gaoaladjust school programs to help all students achieve standards.

Rubric for Scoring

Distinguished Elementary
School Applications

Explain how student assessment results and school information are communicated to the coNmtenithis section will be weighted twofold in the application scoring process.

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) makes a Minimal Case

Representatives of all segments of the school comm
collaborate to establish a clear vision of what all stug
should know, understand, and be able to do upon leavi
school. The representatives and the vision reflect the cy
and linguistic diversity of the community. The vision
flects current research and practice, and includes ex
tions that promote positive character traits in students
vision statement is communicated to the school comm
and is periodically updated.

The school has high expectations for all students. Star
for language arts and mathematics have been adopteg
district board and implemented. Standards for other st
areas are in place or in final stages of development
process used to develop standards is described, inc
how local standards have been examined to ensure th
are at least as rigorous as state standards.

A comprehensive school plan with annual goals focus

how the school’'s programs will be improved or adjustedftauses on how school programs will be improyegrograms. Goals are generally describ

help all students achieve standards.

Disaggregated student assessment results and the s

of ways. If there are students with a home language
than English, their families routinely receive informatio
their primary language(s).

ufsitgff, the site council, and selected parents
eatsnmunity members establish a clear vision
ngthat all students should know, understand, an
[tekaé to do. It reflects current research and prac
rexnd it acknowledges the cultural and linguig
patitersity of the community and the importance
. Phemoting positive character traits in students. ]
unigion statement is communicated to the sch
community and is periodically updated.

datusschool has high expectations for all stude
b$tdmedards in language arts and math have
bitapted. Standards for other subject areas 4
. Tihal stages of development. The process

apdiministrators and selected staff develo
ofision of what students should know, u
d berstand, and be able to do. It is gener
tiamnsistent with the curriculum. This info
tienation is communicated to the school co
ofnunity. The vision statement is periog
[heally reviewed.
ool

Nntehe school has high expectations for m
bestndents. Standards in language arts
reniaith have been developed. The prog
farsed to develop standards is described
ow

udimeeloping standards is described, including h
atlthes) standards have been examined to ensur
they are at least as rigorous as state standar

esfocomprehensive school plan with annual g

or adjusted help all students achieve standar

rigbals are communicated to the school commu
othetraditional ways. If there are students wit
n imome language other than English, required
formation is provided to families in their primal
language.

that
S.

alfhere is an annual plan to evaluate sch

Slt is not clear that the primary focus
helping students achieve standards.

cHosaggregated student assessment results andThere is limited communication with th
progress toward its annual improvemgoals are commu- school’s progress toward its annual improvemegbmmunity regarding student assessm
icated to all segments of the school community in a va

itgsults and school improvement efforts
a

in-
y

p &he school has a formal statement of
nphilosophy and goals on file at the

allgchool. They are rarely used in mak-
r-ing curricular and staff development

mdecisions, and may not be or re-
iflected in day-to-day operations.

oSthe school has high expectations for

asdme students. Standards in lang-

essge arts and math are being devel-

. oped. The development process is
unclear.

otilis not clear if there is an annual
eplan to evaluate school programs.
is

e Strategies for reporting student as-
esessmentresults and school improve-
ment efforts to the school com-

munity are not discussed.

1n all sections of the rubrischool communitis meant to includadministrators, teachers, other school staff, family members, business partners, community members, and where appropri

students Schools should be able to reference those groups when responding to questions thatsa$toaboommunityApplication evaluators will expect to see them included.



STANDARDS, ASSESSMENT AND ACCOUNTABILITY: STUDENT ASSESSMENT Describe how the school and district examine student assessment results at the school and classroom lev

to ensure progress in student achievement using examples in language arts and mathematics. Describe your methodseskstamehassthey are aligned with your standards, and how you use
disaggregated assessment results to demonstrate how well students are meeting your standards. Show how teachers ustasstissniemhodify curriculum and instruction to improve student
achievement. Describe how students are involved in the analysis of their own work. Describe how the progress of spécidmsadassessed including English language lealmsralassessment
methods may include, but are not limited to writing samples; teacher evaluation of student work (grades, records, cloetflists), plistrict-developed assessments; alternative primary language
assessments; criterion-referenced assessments; publishers’ norm-referenced tests; and assessments linked to instrueienStatatery mandates state-level assessment using the Standardized

Testing and Reporting (STAR) system which includes t

he Stanford 9th edition, (SAT 9).

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) Makes a Minimal Case

Teachersregularly use awide range of assessment inf
tion to modify curriculum and instruction and to impra
student achievement of standards. A local assessmer
tem using multiple measures is in place. Example
language arts and math demonstrate how the asses
process is used.

All teachers meet regularly by grade level to ana
student work in core areas, determine what students K
and decide what their next teaching steps should be.
egies are in place to ensure that teachers apply cong
criteria in judging student work. All teachers and sd
members of the school community regularly examine
dent assessment results and school data. As a tear
analyze the data and make decisions about the schoo
classroom, and individual students.

Students throughout the school are taught how to an
their own work, and have frequent opportunities to da
They are able to reflect on their progress, and identify
strengths and weaknesses.

All at risk students or those with special needs are ass
appropriately to accurately depict their knowledge

growth. Assessment for English language learners is
formed in a way that distinguishes the need for con
instruction from poor English skills. Special accommo
tions or modifications are provided during assessme
ensure that children with disabilities have a fair opportu
to demonstrate what they know and are able to do, inclu
alternative assessments as determined by the Indivi

prieachers use some assessment informatig
vemodify curriculum and instruction and to in
t greve student achievement of standards. A |
S assessment system using multiple measures
snpéate. Examples in language arts and math @

onstrate how the assessment process is us¢

yzRll teachers meet at least quarterly by grade I¢
ndw,analyze student work in core subject aré
StrHtey determine what students know, and de
istehat their next teaching steps should be. Te
mers apply consistent criteria in judging stud
stwork. Some teachers and members of the sc
n t@ymunity analyze assessmentinformation
, esadfool data to make decisions about the sch

each classroom, and individual students.

alyiresome classes students are taught how to
styze their own work. They are able to reflect

weaknesses.

esadicht risk students or those with special needs
analssessed appropriately to accurately depict
p&nowledge and growth.

tent

da-

nt to

nity

ding

dual-

ized Education Program (IEP).

hefreir progress, and identify their strengths andy their strengths and weaknesses.

n-tion to periodically modify curriculum an
hdaktruction, but there is no regular proce
iNilocal assessment system using multi
emeasures is being developed.

2d.

>valfew teachers meet at least once a yeg
ragnalyze student work in some areas
cidetermine what students know, and dec
aaluhat their next teaching steps should
eitittle attention is given to ensuring th
heahchers apply consistent criteria in jud
amty student work. Teachers, as individu
odther than by grade level or as a sch

team, examine assessmentresultsand g

classroom data and make decisions ak

their classes and students.

aaudents rarely analyze their own wo
oifhey mostly rely on their teachers to ide

afthere is limited evidence that at risk
hepecial needs students are appropria
assessed.

nTeachers use student assessment inform&tudentassessmentinformation may

] be examined, but the analysis does

sqnot relate to classroom practices. A

blébcal assessment system using mul-
tiple measures is being planned.

r fieachers rely heavily on teacher or
ttext-generated tests and individual
idevork sheets to evaluate students.
heleachers may examine individual
at student assessment results and other
gdata to make decisions.

als

ool

ther

out

kStudents do not analyze their own

nwork, and rely on their teachers to
identify their strengths and weak-
nesses.

prAssessment of at risk or special
elyeeds students is not addressed.




TEACHING AND LEARNING: CURRICULUM CONTENT AND INSTRUCTIONAL PRACTICES

Describe how the school provides a comprehensive and balanced curriculum in all subject

areas that is articulated across grade levels, and articulated with preschool (where possible) and the middle schoolebf®examguage arts math to describe how the curriculum is aligned
with the district/school content and performance standards. Describe how all students are provided with challengingdeaeting®)Describe curriculum development and the selection of instructional
materials in the school. Describe the library media services that support the curriculum and learning aieitighis section will be weighted twofold in the application scoring process.

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) makes a Minimal Case

A comprehensive curriculum is provided to all stude
across all grade levels in all curriculum areas—langu
arts, math, science, history/social science, health educ
visual and performing arts, physical educatiand English
Language Development for English Learners. Itinclude
content knowledge, (2) application of basic skills, (3) pr
lem solving, and (4) comprehension. An interdisciplin
approach may be used. Curriculum planning is base
current educational research and knowledge of best

tices.

The core curriculum is aligned with district/school st
dards. It is articulated across grade levels, and with
school (where possible), the middle school, and with a
school programs. Examples are provided in languageral
mathto demonstrate alignment and articulation.

Curriculum development and the selection of instructig
materials involve the entire school community. Curricul
and materials are aligned with standards. Materials re
current educational research and practice and are eva
to determine their effectiveness. Community resource
usedto enhance the curriculum with real-world experien

Staff uses a variety of instructional methods and strate
to meet the needs of all students including flexible grg
ings, hands-on activities, projects, fieldwork, service-le
ing, and library research. There is a balance between
pendent and collaborative student work, teacher-dire
and student-centered instruction. Extensions are prov
for students who seek additional challenges.

Learning activities are supported by a high-quality libr,
media center with a full-time credentialed library me
teachers, current technology, and learning resourcg
meet the diverse needs of students. Some materials T
the cultural and linguistic diversity of the community. T|
library media center is available to students and fam

ngs comprehensive curriculum in all subjects

atlorowledge, (2) application of basic skills, (
problem solving, and (4) comprehension. C

5 (1gulum planning is based on current educatio

plesearch and knowledge of best practices.

ary

d on

prac-

arFhe school is in the process of aligning its ¢
peerriculum with standards. There is articulation
fteome core curriculum areas across grade le
rtand with preschool (where possible) and mid
school. Examples are provided in languageart|
math to demonstrate alignment and articulatig

n8thool and district staffs develop curriculum al

flewdtructional materials with standards. A proce

utgerkviewing alignment is clearly described al

5 amay be implemented in some areas. A proces

cbeing developed to evaluate the effectivenes
instructional materials.

gleseduced variety of instructional methods 3

armstructional groupings vary with the nature of

n@ek. Students work in groups and independer]
ctEottensions are provided for students who s
iceftlitional challenges.

alyearning activities are supported by a libra
dimedia center with a full-time paid library techn
2scitn, current technology, and a variety of learn
efiesburces. The library is open during the nor

liesch.

beyond the school daand is flexibly scheduled.

isThe application makes general stateme

ag@vided to all students. It includes (1) contenthat a comprehensive core curriculum

3)provided to all students in most areg
ur€urriculum planning is based on know
naldge of best practices.

pr@lans have been developed and some
oforts have begun to align the curriculu
elgith standards. School staff meet perio
dleally for curriculum articulation acros
5 grade levels. There are plans for articu
ntion with preschool and middle school.

ndchool and district staff select textboo

uslicit community opinion. There is a plan to alignand instructional materials. It is not cle

sswhether the instructional materials ha
ndbeen evaluated for effectiveness.

S is

5 of

reStaff relies on textbooks to provide rigor

upeing used in all classrooms and curricular areathe curriculum areas. The school is plg

haning strategies that will provide students

tigreater variety of learning experience

pdkearning occurs in large-group, smal
group, and individualized instruction.

nLearning activities are supported by a
i-brary media center with part-time pa

naources are available.

hechool day, before and after school, and durjing

ntsis not clear that a comprehensive
igurriculum which includes content
1iknowledge, application of basic
[-skills, problem solving, and compre-
hension is provided for all students.

éflans are being discussed to align
mthe curriculum with standards. Ar-
iticulation of the curriculum across
5 grade levels is not addressed.

a-

$School staff is involved in the selec-
ation of textbooks. The effectiveness
®f the materials is not addressed.

nMost learning takes place through
nwhole-group instruction and tradi-
gional ability groups. Strategies ap-
spear to focus on teacher needs.

|-

iLearning activities are supported by
da library media center kept open by

ngtaff. Some technology and learning revolunteers.

2Education Code §51223 requires elementary schools to provide physical education instruction, exclusive of recess armthjrfoh gigleast 200 minutes each 10 school days.



TEACHING AND LEARNING: TEACHER PROFESSIONALISM Describe the processes that support teacher professionalism. Describe professional development activiti

using examples in language arts and mathematics, who participates in them, and how the activities are selected andisvadsates Bew teachers are selected and supported. Describe the
opportunities that are available for teachers to collaborate, broaden their knowledge, participate in decision makingirfiodnshitoe with preschool and middle school teachersfessional
development activities should reflect awareness of the California Standards for the Teaching Profession—(1) engaging timgl auppatents in learning; (2) effective learning environments; (3)
understanding and organizing subject matter; (4) instruction and learning experiences for all children; (5) assessingatnientind (6) developing as a professional educator. Support for new teachers
should reflect awareness of the California Standards for the Quality and Effectiveness of Beginning Teacher Support aedtASsgsams—formative assessment of new teachers; individualized
induction plans; use of support providers; and a variety of formal training activities. Discussion may also includet lriisdito, leadership academies; Subject Matter Projects; networks and consortia;

professional organizations; the Bilingual Teacher Train

ing Program; and teacher education institutes.

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) makes a Minimal Case

The primary focus of professional development is prep
tion of teachers to help students achieve standards. St
assessment results are used to help determine profes
development needs each year. Examples are providé

Other professional development activities relate to the
standards for the teaching profession. The district h
comprehensive professional development program w
includes plans for individual teachers. The professi
development program is evaluated each year.

aRrofessional development includes prepara
udémtachers to help students achieve standa
sietaent assessment results are used to help ¢
2dnine staff development needs each year.

st@ter professional development activities rel
aw ¢he state standards for the teaching profess
hithe district has a comprehensive professig
prevelopment program which includes plans
individual teachers.

New teachers are carefully selectedsessed, and su

ported. The process includes formative assessment; arcamprehensive, structured process for asseg

dividualized induction plan; assistance from qualifi
trained support providers; and avariety of training activi

Teachers are empowered to make decisions about cu
lum, instruction, discipline, teacher and program eva
tion, school operations, etc. Opportunities are frequg
and routinely scheduled for teachers to work and
collaboratively, share current educational research, e
ine student work, and reflect on classroom practices.
are recognized for making exceptional efforts with

dents. Evidence is provided that job satisfaction is highing exceptional efforts with students.

Teachers have regularly scheduled opportunities to al
late with preschool and middle school staff about
children they serve to facilitate positive transitions
students and families.

Teachers are encouraged to take advantage of profes
development opportunities at the school, district, cou
and /or regionallevel, in alignment with district plahiisey
are encouraged to expand their roles, grow professior
and use best practices. They frequently provide staff d
opment for their colleagues. Other school staff mem

pNew teachers are carefully selected. There

ednd supporting the development of new teach
ies.

rriceachers are empowered to make decisions g
luasrriculum, instruction, discipline, teacher a
npisogram evaluation, school operations, etc. Th
plare some opportunities for teachers to work
xquian collaboratively, share current educatio
Staffearch, examine student work, and reflect
stalassroom practices. Staff are recognized for

tiCeachers have some opportunities to articu

thnéth preschool and middle school staff about

fahildren they serve to facilitate positive tran
tions for students and families.

sibeathers participate in professional developn
nhctivities at the school, district, county, and

regional levels. Opportunities are provided
albaff meetings for teachers to share what t
evesrned. Other school staff members are inclu
bérsactivities as appropriate. There is recognit

idAlanning is underway to focus professio
rdevelopment on helping students achi
edtandards.

at@ther professional development activit
ionay relate to some of the state standard
ntle teaching profession.

for

isSupport for new teachers is limited, a
simgy only provide a mentor teacher.
ers.

bdutew teachers serve on committees s
nas the school site council or student sty
egeiccess team. The school is working
arekpand teacher involvement in decisig
nahaking. There are occasional opporty

aferticulation activities with middle schog
hand/or preschool are being planned.

51-

efieachers participate in some professia
odevelopment activities. Financial supp
as limited. Opportunities to share inform

déers may be recognized as resources
ostudent learning, but only relative to j

nallhe professional development pro-
svgram is determined by the interests
and needs of individual teachers with-
out a district plan.

esThere is no evidence of awareness
s foff the state standards for the teach-
ing profession.

ndTlhere is no evidence of support for
new teachers.

uclihe principal makes most of the
dydecisions about the school with sug-
t@estions from selected teachers.
n-There is no evidence that teachers
niwork and plan collaboratively or

aies for teachers to work and planshare information.
akellaboratively and to share information.

| There is no discussion of articula-
tion with the middle school or pre-
school.

ndleachers are not encouraged to at-
prtend professional development ac-
a-tivities. Minimal financial support

neipn are limited. Other school staff mem-is provided. School staff members

fother than teachers are not recog-
bbnized as contributors to student

are included in activities as appropriate, and are views

>dizs everyone plays a part in student succes

an essential part of a team to enable students to succeed.

5. title and function.

achievement.



TEACHING AND LEARNING: INTEGRATION OF TECHNOLOGY Discuss the overall plan for integrating technology into the total school program, and how the plan is evaluated and updat

Describe how you select, procure and utilize technology. Describe how you collaborate and share resources with familyy,cbosmess, and regional networks, etc., to maximize technology
integration. Describe the extent of electronic networking infrastructure throughout the site and beyond. Discuss trdfagtyéonse of technology in teaching and learning, and the accommodations
you have made to ensure appropriate technical assistance on site. Describe how students, teachers, support staff, famitiesiignmiembers are able to utilize various learning resources. Include
examples of usage dafa.g., the number of computers, frequency of usage, population of users, etc.)

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) Makes a Minimal Case

The district/school has a comprehensive technology

with a clear vision of the instructional, learning, and admitieflects an understanding of the advantage

istrative advantages that can be provided through tect
ogy. Evaluation of effectiveness is built into the plann
structure. The plan provides for continuous updating
essentialtechnology. Examples demonstrate thatthe s
has been able to collaborate and share resources
business, industry, community groups, and regional
works to plan for and procure appropriate technology

Technology is selected and used to enhance the qual
education provided for all students, and is integral tq
regular, categorical, and special programs. Use of appr
ate technology such as computers, telecommunicat
and other media enhances teaching, learning, and adn

pidhe district/school has a technology plan wh
naging technology for instruction and administ

by, community groups, regional networks, etc
chah for and procure appropriate technology.
with

net-

tylethnology is viewed as appropriate to enha
dhe quality of education for all studentsinregu
ppdtegorical, and special programs. Teach
ofggrning, and the administration of school p|
nigiems are accomplished with appropriate te

tration. Technology helps students increase their kngwielogy. Technology helps students increase t
edge and skills, to expand the depth and scope of currispowledge and skillls, and to expand the de
lum, and obtain information outside the classroom. Sofnd scope of the curriculum.
ware is selected on the basis of its proven ability to raise

student achievement of specific grade-level standards.

Electronic networking between classrooms, the library pitlanning and implementation of electronic n
beyond is in place or in the final stages of implementatioworking at the site and beyond are underway

High-quality training for the effective use of technologyiffraining for the effective use of technology
teaching and learning is provided on an ongoing basis.t@aching and learning is provided. Staff is av.
well-designed system of contacts for technical assistar@lgle on site for technical assistance. Additio
provides timely help. An on-site lead person has beenordinated technology assistance is provide
identified for immediate needs, and the staff has accesshe district.

appropriate outside assistance as necessary.

All students and school personnel have access to an arraflbstudents and school personnel have acce
information and learning resources. Teachers and stugexsarray of information and learning resour
use technology in a variety of learning activities. Usage gataough technology. Technology support may
reflect use of the Internet, on-line networks, databases, ditjted to a technology or computer lab that

by teachers, families, students, and community membem@ccessible to students during and after nor|

iciihe district/school has a limited techng
5 ofly plan. Opportunities to obtain fundin
rafor technology from outside sources &

ntion. The school collaborates with business, indubeing explored.

to

ndeechnology is used primarily as a tool
alssist teachers in the management of
n@structional program. The schoolis dev
roeping a program in which technology w
che used to enhance the curriculum.
heir

pth

etPlanning and implementation of electron
. networking at the site is underway.

inSome training for the use of technology
airovided. Some technology assistance
narovided on site.
d by

ssftechnology is available for specific pu
cagoses such as word processing or inforn
bion retrieval. Technology is available fq
istudents who are mostinterested or mos
maeed, but it is less available to averg

|-There is no evidence of atechnology

gplan. Funding for technology is

raminimal. Opportunities to obtain
funding from outside sources have
not been explored.

toTechnology is used primarily as a
thiecord-keeping and data collection
s|tool for teachers. Student access to
I| technology, if any, is limited to be-
ginning computer literacy and/or
drill and practice.

icA plan exists for networking within
the site.

isTechnology training is rarely of-
ifered. No formal on-site technology
assistance is available.

r-Limited access to electronic infor-
nanation and learning resources is
ravailable. Learning and information
tifesources are primarily print-based.

ge

school hours.

students.



TEACHING AND LEARNING: AT RISK STUDENTS

AND SPECIAL NEEDS STUDENTS

Identify the at risk student and special needs student populations at your school. Describe the

learning support services and personalized assistance provided to those groups of students. Describe the programssamskdtiatahi school to ensure access to and success in the regular
curriculum. Include evidence that the learning support services are showing success. Describe support for school staffiderssigith disabilities to achieve IEP goals, progress in the regular
curriculum, and be educated with non-disabled stud&pecial needs students and at risk students include gifted and talented students; English language learners; studebthtieghatistents
not meeting the school’s content and performance standards; retained students or students at risk of retention; and stddemds$ attend school regularly.

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) mMakes a Minimal Case

The school takes responsibility for meeting the needs
students. There is a coordinated process to identify a
students and students with special needs and to pr,

other school staff, and community members act early
work together to determine successful interventions. S
egies such as a student study team (or student succes
and family-school compacts determine how the sch
family, and community will help the student succeed.

school utilizes a variety of programs and strategies
foster student resiliency.

At risk students and those with special needs are pro
access to the core curriculum, and additional lear
support services are provided help them meet the

standards as other students. There are specific intervenkielp them meet standards. There are spe

programs in place that focus on language arts and m

Special education students are transitioned to and
ported in mainstream classes, including full inclus
Englishlanguage learners are provided access to the r¢

curriculum and receive effective instruction to acquinerovided access to the regular curriculum, g

English language skills. A high redesignation rate of
glishlanguage learners demonstrates their successin g
ing English proficiency.

A variety of learning support services are provided in
regular classroom or in special intervention programs
small-group or individual instructional activities. The s
port services are well coordinated to effectively use
resources of the school and community. The school
vides extended learning activities beyond the typical s
day. Supplemental aids and services for students
disabilities are provided according to their IEPs.

Students who need health-related, counseling, or
types of interventions are referred, with family approva
support services that meet their needs. Where pos
services are coordinated with the school site.

pf @lle school uses its resources and those of fam
t r@sld the community to assist at risk students

anith families to identify successful intervention
tr&trategies such as a student study team (or stu
5 teaocess team) and family-school compacts de
oatjne how the school and family will help th
Tretudent succeed. The school has some strate
thatplace that foster student resiliency.

idetdrisk students and special needs students
nhipgovided access to the core curriculum, and a
sdineal learning support services are provided

atmtervention programs in place that focus
language arts and math.

sligermation is provided on how special educati
ostudents are successfully transitioned into ma
>gstiam classes. English language learners

Ereceive instruction to acquire English langua
Chikeilts.

tievariety of learning support services are p
witided in the regular classroom or in special int
upsention programs with small-group or individu
tmestructional activities. It may not be clear hg
ptoe support services are coordinated with ¢
haolother at the school site.
with

pteudents who need health-related, counseling
|, her types of interventions are referred, w|
sitdeily approval, to support service providers th

meet their needs.

puiuese with special needs. Responsibilities magtudents with special needs. Individu
assistance. Administrators, teachers, counselors, familiest be clearly defined. The school staff wor

iliFhe school takes some responsibility 1
antleeting the needs of at risk students

Kgeachers develop plans to help studg
S.succeed. Efforts are made by some staf
déméter student resiliency.

ter-

e

2gies

apascussion of at risk students or speg
ldireeds students indicate that they may
t@eceive a balanced core curriculum, 4
ifiday not be encouraged to meet the sg
Drstandards as other students.

DIMhere are general statements that spe
lireducation students are being ma
as@eamed. It is not clear that English Ig

g€nglish language skills.

0Support services are often provided
ertraditional categorical program pull-o
al strategies with little collaboration betweg
Wresource staff and classroom teachers,
ne

, Bamilies may be informed that their st
thdents need health-related or other intery,
ations, but they receive limited assistance

locating them.

ot is not clear whether anyone at the
aichool takes responsibility for help-
aing at risk or special needs students
nte succeed. There is no mention of
if @ny specific program or strategy that
fosters student resiliency.

ial'here is no evidence that students
nwtho are at risk or have special needs
nére provided with balanced instruc-
ntien in the core curriculum.

cialthough school demographics in-
ndicate the presence of English lan-
nguage learners, there is no discus-

induage learners are supported in acquirirgjon of English language acquisi-

tion. If there are special education
students, there is no indication that
they are being mainstreamed.

byrhere is minimal evidence of stu-
tdent learning support services or
srpppropriate interventions. There are
no alternatives to large group in-
struction.

u-There is no evidence that the school

etakes responsibility for informing
ifamilies about or referring students
for health-related or other interven-

tions where needed.



SUPPORT FOR STUDENT LEARNING: SAFE AND HEALTHY SCHOOLS AND COORDINATED SERVICES Describe strategies to ensure a safe, clean, and secure learning environmen

that reflects the importance of education in our society. Describe programs and strategies to ensure that the schowl drdigss &icohol, tobacco, crime, and violence. Describe programs and
strategies to promote healthy student behaviors and positive character traits. Discuss standards for student behaegieardrstaatflict resolution. Describe how indicators of success for school
environment factors are measured. Discuss how the school supports the coordination of health, social, and law enforcemfemtstedénts and families in the community. Provide evidence of success
(e.g., examples, statistics) in these areas. Describe the school’s physical environment.

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) Makes a Minimal Case

There is a school-wide focus on the safety, health, and
being of students. Research-based programs promote
lence prevention as well as healthy behaviors in the are
nutrition and physical activity, and drug, alcohol, a

tobacco use preventiofhere is a comprehensive Saftiensive Safe School Plan, and evidence of sud

School Plan, and evidence of success is demonstrated
annual research-based assessment of school envirorn
factors(e.g., Safe School Assessment report, Healthy
Survey).

Expectations for behavior at the school and in the com
nity are well known and accepted by students. Sch
policies and classroom instruction promote social deve
ment and group responsibility. The staff promotes

models fairness, equity, and respect for others. Oppor
ties are provided for students to contribute in meanin
ways to the school, to others, and the community. Therg
programs to help students learn to deal with conflict i
nonviolent mannere(g., conflict resolution, mentoring
and peer mediation).

The school has well-established partnerships with healtthe school works closely with some health, m

mental health, social service, recreation and employn
development providers and collaborates with local |
enforcement agencies to coordinate services to stud
and their families. The support system is well coordinat
accessible, and affordable.

The physical environment of the school reflects the impg
tance of education in society. District resources and th
from the community are provided to ensure that the bu
ings and grounds are clean and in good repair. Schoo
classroom environments are stimulating, educationally|
propriate (especially in terms of classroom size) and ref
pride in school and student work.

va@there is a school-wide focus on the safety, hed

wiod well-being of students. Research-based
agieims promote students’ healthy behaviors
nereas required by law. The school has a com

isatescribed.
ment
ids

NiExpectations for behavior at the school and in
@ammunity are communicated as needed. Sc
gmlicies and classroom instruction promote so
adévelopment and group responsibility. The s
ymiemotes and models fairness, equity, and reg
yfol others. Opportunities are provided for stude
2 @wreontribute in meaningful ways to the school &
nt@others. There are programs to help students
,with conflict in a nonviolent manner.

néait health, and social service providers and
alaborates with law enforcement agencies to |
alitie services to students and families.
ed,

d@ehool repairs and maintenance are complete
assources permit, but efforts may not be proac
ildr ongoing in nature. School and classroom e
aodiments are stimulating, educationally app
gprtate (especially in terms of classroom size)
leeflect pride in school and student work.

altRolicies and procedures to ensure a se
prenvironment and student well-being a
idescribed. Students, families, and sch
pretaff believe the school is safe and secy
celse school has programs to promote
dents’ healthy behaviors.

thiexpectations for behavior are not clea
hosecified. There are some notable effg
ciddy individual teachers and staff to promo
af$ocial development, group responsibilit
pdatrness, equity, and respectfor others. T
ntgalue of helping students learn to deal w
indonflict is discussed, but there are are
ddaitmal programs in place.

enfhe school is developing a process
cotoordinating health, mental health, a
resocial services for students and familie
There is limited collaboration with law
enforcement agencies.

dabe school community is exploring var
tiveus resources for making needed repair

UTere are general statements about
rehe safety, health, and well-being of
baltudents.

re.

tu-

lyThere is minimal discussion of ex-
rtpectations for student behavior.
teThere is no evidence of efforts to
Y, promote social development, group
heesponsibility, fairness, equity, or
threspect for others. Conflict resolu-
n@ion issues are not addressed.

OfThe school may refer students and
ndamilies to health, mental health,
2Sand social services providers as
needed, but takes no responsibility
for helping them secure services.
There is no evidence of collabora-
tionwith law enforcementagencies.

- There is no evidence that the school
5 @ommunity has explored resources

nvenhancing the facilities or campus. T
roeondition of the campus and classroo

pride that would be expected for an exe
plary school.

n&o make needed repairs, for provid-
fhg an adequate number of class-

andoes not meet the standards of cleanlingssyoms or appropriate classroom
educational appropriateness, and schoslze, or for enhancing the facilities

or campus. The campus and class-
rooms show evidence of graffiti,
disrepair, neglect, and/or lack of
school pride.



PARTNERSHIPS AMONG FAMILIES, SCHOOLS, AND COMMUNITIES: FAMILY INVOLVEMENT Describe the strategies and activities used to ensure that families—which may include

parents, grandparents, aunts, uncles, foster parents, stepparents, guardians, or other caregivers—are collaborativibgadnesadiam of their children. Describe how members of the school
community are prepared to work together for the benefit of the children. Describe how the school communicates with faenitiesragds communication from them, including those who are not fluent
in English if there are other language groups in the community. If the community is culturally diverse, discuss how tetistadgents’ families is acknowledgdaiscussion may include, but is not
limited to, strategies and activities that you use to support families in their roles as leaders and decision makersprogciosl and policies; as teachers and supporters of their children’s learning;
as communicators between the home and the school about their children’s progress; and as informed consumers of theatlisafipoalservices provided by the school and the broader community.

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) mMakes a Minimal Case

The school has a comprehensive understanding of
community it serves. As part of an overall plan for effect
collaboration, families, administrators, teachers, and c
munity members are trained to work cooperatively to ag
students in achieving standards.

Families and community members are offered a variet
options for contributing to the success of students ang
school. They are viewed as critical members of the sc
leadership team and participate in determining a com
vision for the school. Many routinely participate in the da
life of the school.

The school employs a variety of strategies beyond t
tional methods to promote communication to and fr
families (e.g., Web page, e-mail, town hall meetings,
rums, etc.Yhey are informed about school issues as we|
community services and resources. Families and thei
dents are assisted during transitions from preschog

elementary school and from elementary school to middieudent needs, or other issues.

school to ensure that those transitions are successful

Families are helped to support student learning thrg
strategies such as family-school compacts; programs 3
curriculum and assessment; on-site parent centers
tended-day and enrichment programs; use of library m
resources; tutorial programs, etc. Families are offg
parenting and adult education classes to support
children’s development. The school facilities are availg
after regular school hours.

The cultural diversity of students’ families is valu
throughout the school, as demonstrated in school
community activities, curriculum enhancements, libr
media materials, etc. Communication is conducted

thiee school makes an effort to know the comrj

ivaity it serves. Many independent connections

octivities involve families and the communit

skait there may not be an ongoing, system
approach to use those resources. Teacher
trained to work effectively with families to su
port student learning.

y Ohe principal and selected faculty membersin
tfaenilies and community members to discuss s
naific issues as they arise. Some family memd
maggularly volunteer at the school and serve
ilgommittees that provide resources and suppo
both academic and nonacademic issues.

adihe school regularly communicates with fan
piies about its programs, policies, events, pra
falures, and deadlines in traditional ways suc
Il agwsletters, bulletins, local media, etc. Effg
sHire made to facilitate communication to and fr
[tte home about a child’s needs, schoolw

bpatents support student learning and to infg

them about curriculum and assessment. Pare
ediad adult education classes are occasionally
2régted.
heir
ble

edBome evidence is provided that the cultural di
asity of students’ families is valued throughout
argchool. Communication is conducted in th
vitmilies’ home language(s).

ughe school uses a variety of strategies to hefamilies receive information about su

nuFhe school uses the skills and talents
arfdmily members who offer to participate
y,butthere is no systemic plan for outreach
atexpand family involvement at the schog
5 are

]

iteamilies participate in social and extracy
pgeular activities and booster clubs th
egsipport those activities. Family membe
apccasionally serve in advisory roles to off
tfopinions on policy decisions.

hiThe school periodically informs familie
cébout programs, policies, events, prog
n ggires, and deadlines. Communication
rtprimarily from the school to the home
oralthough the school responds to inquirie
ide

riporting student learning through parer
ntiiagnily/teacher conferences, report ca
gomments, and newsletters.

efFhe cultural diversity of students’ familie
hés generally acknowledged and respect
eiCommunication with families is occasior

ally conducted in their home language(

afamilies typically are involved only
2,in traditional activities such as fund-
teaising and driving on field trips,
l.rather than as a primary resource for
students’ academic success.

rFew social and extracurricular ac-
ativities and booster clubs exist. Of-
rsen the same families are the only
eobnes actively involved. Families are
not encouraged to play a role in
academic or policy decisions.

5 Communication between the school
eand families appears to be limited
iand generally one-way.

£S.

h

D-There is no evidence that families
tare given assistance in supporting
rgtudent learning.

5 Although demographics indicate
edultural diversity in students' fami-
-lies, it is not acknowledged by the
5)school. The issue of home language

families in their home language(s).

communication is not addressed.



PARTNERSHIPS AMONG FAMILIES, SCHOOLS, AND COMMUNITIES: COMMUNITY CONNECTIONS Describe the school-community partnerships that support student learning,

strengthen curriculum, and expand student learning experiences. Discuss the relationships the school has developedhwittisadineria the surrounding community. Describe the effects that
these relationships have on students and the school. Discuss opportunities provided for students to learn about caredesstantitthe connection between school and careers. Describe the school’s
efforts to engage the interest of the non-parent community, i.e., those who do not have children in the school, andrmirodahta activitiesThe “surrounding community” may include, but is not
limited to, other elementary, middle, and/or high schools; community agencies; law enforcement; service and fraternalargaagsiciations and clubs; businesses and industries; government

agencies (eg., state and federal forestry, wildlife, and agricultural agencies, National Weather Service, etc.); churetpes acamluniversities; and other entities unique to the area.

(4) Makes a Strong Case

(3) Makes an Adequate Case

(2) Makes a Limited Case

(1) Makes a Minimal Case

The school has a wide variety of well-established collg
rative partnerships. These relationships not only pro

bd+e school has some school-community part

monetary or material support to the school, but als¢ t@l support to the school, one or more of

strengthen curriculum, expand student learning exg
ences, and provide opportunities for students to contri
to their community. Examples clearly demonstrate that
school-community partnerships have had a positive im
on student learning.

The talents and skills of families and other commur
members are used to enhance curriculum and instrug
Strategies such as projects, fieldwork, service-learnin
school garden, tutoring, mentoring, etc. are used to enh
the curriculum with real-world experiences.

The school regularly provides a variety of opportunities
students to observe different careers in the public, priy
and nonprofit sectors, and the variety of people workin
those careers. The school makes an effort to dev
student awareness of the connection between schoo
careers.

The school has successful strategies to engage the inte
and involve its non-parent community, and to involve th
in school activities. Evidence is provided that the sch
enjoys a high level of public confidence.

epartnerships expand studentlearning experie

patiat the partnerships have had a positive im
on student learning.

ity he talents and skills of families and other cg
tiomunity members are used to enhance curricy
gaad instruction. Strategies such as projects, fi
ameerk, service-learning, a school garden, tutor
mentoring, etc. are used to enhance the cur
lum with real-world experiences.

foFhe school provides some opportunities for
atients to observe different careers in the pu
§ pprivate, and nonprofit sectors, and the variet
elppople working in those careers.

and

e$twef school has successful strategies to engag
enmterest of its non-parent community and to
owblve them in school activities.

iddips. In addition to providing monetary or ma

huaad opportunities for students to contribute
thlkeir community. There are general statemg

nefhe school may have a few school-co
temunity partnerships and is developing ot
thers. Theirs primary purpose is to provi
na@enetary or material support to the scho
to
2nts
pact

nSome efforts are made to use the tale
luamd skills of families and other communi
eldiembers to enhance the curriculum w|
ngeal-world experiences, and there are pl
ridor others.

stuBtudents have limited opportunities to 0
nliserve different careers and the variety
@leople working in those careers.

eThe school has some strategies designe
inengage the interest of its non-parent co
munity and to present a positive image

mThe school is aware of the potential

hfor school-community partnerships

jdo enhance student learning, and

othere are plansto establish such part-
nerships in the future.

nikhere is minimal evidence that the
yschool is providing opportunities to

tlextend learning outside the class-
ATe0M.

bStudents have no opportunities to
obbserve different careers or the vari-
ety of people working in them.

dTde school is aware of the impor-
mtance of engaging the non-parent
ofommunity, and strategies are being

the school.

developed.



Schools may apply for special honors in the Special Emphasis Area of Arts Education. This section is optional, and wilinedtitbed in the overall scoring of the Distinguished School application.

Limit the narrative for this section to no more than two (2) pages. Although some arts educal

tion items may overlap witheotlwgrssof the rubric, discussion of the arts education program should

be extended and elaborated upon here. Schools may cross-reference from other discussions to this section, but the Speaa §npiba should be able to stand alone to facilitate expert review.
An expert review panel of arts educators will be looking for programs that are comprehensive, standards-based, creativéy@mranafully implemented so that they may serve as models for other
schools. The panel will consider such equity issues as the inclusion of students with disabilities and English languagesleachenls may be selected for special recognition of their arts programs

whether or not they are selected as Distinguished Schools.

1 O SPECIAL EMPHASIS AREA: ARTS EDUCATION (OPTIONAL) Describe the arts
discuss how it is coordinated with other schools in a district-wide program. Provide

to acquire the knowledge and learn the skills intrinsic to the arts as well as the inter-relations

program provided at the school, including levels of instruction at various grade levels. If appropriate
information aboyesticiestion in the program. Discuss how all students are provided the opportunity
hip of the arts witlilethirdisciplines. Discuss the ongoing process of evaluating the program and how

results are used for program improvement and professional development. Describe specialized instructors, and the pesfelsgioraitdrovided to them and to regular classroom teachers. Provide
information about administrative and financial support for arts education. Discuss the involvement of families in thelpesgrdra.partnerships with the local arts community and learning opportunities

for students outside the classroom.

(4) Exemplary

(3) Adequate

The program clearly demonstrates a philosophy that arts education in dance, music, theater, and
artsisan essential and integral component of a balanced and sequential educational program

levels. Allstudents have accesstothe arts programincluding English language learners and stu
disabilities. Evidence demonstrates schoolwide participation among a variety of activities. T

differentiated levels of instruction from basic to advanced and from required to optional instructi
curriculumis based on thvésual and Performing Arts Framework for California Public Schog
Kindergarten Through Grade TwelvEhe curriculum emphasizes teaching and learning ofthe know
and skillsintrinsicto the arts, as well as the interrelationships of the arts with other academic dis

High standards are set for student achievement in all of the arts disciplines, with appr
assessment of student performance and achievement. Student results are used for imp
of instruction and learning. The program is evaluated regularly, and results are ug
professional development and program improvement.

Instruction covers a range of art forms and disciplines and includes vocal and instrumenta
dance, theater, and the visual arts. It is sequential and balanced between creation, produ
performance in the arts, and historical and cultural context of the arts, artistic percepti
aesthetic valuing.

The school and/or district provides high-quality professional development to quality instru
including arts specialists, artist-teachers, and well-trained classroom teachers. Admini
and financial support for arts education provides for appropriate time, space, equi
materials, and instructional resources.

thdeipuadiram demonstrates a philosophy that arts education in dance, music, theater, and the visual a
atiathgresteential and integral component of abalanced educational program. All students have accessto
demts pridyram and evidence indicates a high level of participation. The curriculumis baseéi$aaithe
exadRerforming Arts Framework for California Public Schools, Kindergarten Through Grade Twelve.
ol Adneurriculum emphasizes teaching and learning ofthe knowledge and skills intrinsic to the arts, aswe
Igs the interrelationships of the arts with other academic disciplines.

edge

ciplines.

optelards are set for student achievement in most of the arts disciplines, with appropriate

ragsassiment of student performance and achievement. Student results are used for improveme

eof fostruction and learning. The program is evaluated regularly, and results are used for
professional development and program improvement.

rimssioction includes some work in music, dance, theater, and the visual arts. Itis sequential an
tion|ades creation, production, and performance in the arts, and historical and cultural context of
rtharadts, artistic perception, and aesthetic valuing.

cldrs school and/or district provides high-quality professional development to those responsible for
stradigking in the arts. Administrative and financial support for arts education provides for
piagtopriate time, space, equipment, materials, and instructional resources.

Families are involved in the arts program in a variety of ways—as volunteers and plarifanglies are involved in the arts program as volunteers, and they receive training as needed

committee members, etc. They receive training as needed. There are strong and vital part
with the local arts community. Students have frequent and regularly scheduled opportur
learn outside of as well as inside the school, including contact with artists, performer
institutions and organizations, and works in the arts.

nBestesships are in place or being developed with the local arts community. Students have som
itg¥ptotunities to learn outside of as well as inside the school, including contact with the artists,
sparttisrmers, arts institutions and organizations, and works in the arts.
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